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Abstract. This paper presents Unamuno para todos, a Service-Learning project developed
at Colegio Marista Champagnat (Salamanca, Spain) within the Erasmus+ GIRLS Project. It
aimed to make the literary legacy of Miguel de Unamuno accessible through inclusive literary
routes adapted to diverse audiences. Fourth-year secondary students worked in cooperative
groups to research Unamuno, design accessible materials, and lead real-life tours for children
and individuals with various disabilities. The project combined Project-Based Learning, Uni-
versal Design for Learning, and civic engagement to promote empathy, active citizenship, and
meaningful interdisciplinary learning.
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1. Introduction

Colegio Marista Champagnat of Salamanca [1], founded in 1933, is part of a long-standing
Marist educational tradition that dates back to 1817. As a Catholic school, its mission is rooted
in the development of values, inclusion, and social responsibility through a holistic educational
approach. The school offers comprehensive education from early childhood through secondary
levels and currently serves 1136 students with a faculty of 86 teachers.

Unamuno para todos (Unamuno for all) is a Service-Learning (SL) initiative carried out with
4th-year secondary students within the framework of the European Erasmus+ GIRLS Project:
Generation for Innovation, Resilience, Leadership and Sustainability [2]. The project responds
to the challenge of making cultural and literary heritage accessible to all, particularly to groups
with specific needs, by designing inclusive tourist-literary routes based on the life and legacy
of Miguel de Unamuno. Given his profound literary, philosophical, and civic influence, under-
standing Unamuno’s life and work is key to appreciating the scope of this initiative. Miguel
de Unamuno (1864-1936) was one of the most influential Spanish intellectuals of the early 20th
century, a prominent member of the Generation of ’98, and a prolific author of novels, essays,
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poetry, and plays. As long-time professor and rector of the University of Salamanca, his thought
combined existential concerns with reflections on Spain’s identity and the ethical role of the in-
dividual in society. Closely linked to the city where he lived and worked for most of his life,
Unamuno left an enduring mark on Salamanca’s cultural landscape. This deep historical and
symbolic connection provided the students with a unique opportunity to reinterpret his legacy
through accessible, community-oriented educational experiences. Grounded in the principles of
project-based learning and inclusive education, the initiative aims to cultivate active citizenship,
empathy, and creativity among students while engaging directly with the local community.

The project also aligns closely with the school’s strategic goals, especially those related to
student agency, sustainability, and innovation. Through interdisciplinary teamwork, students
explored Unamuno’s biography, literary output, and his historical ties to the city of Salamanca,
ultimately transforming this research into real-world learning experiences adapted to diverse
audiences. These included children, people with intellectual or sensory disabilities, individuals
with reduced mobility, and persons on the autism spectrum.

Unamuno para todos directly contributes to several Sustainable Development Goals (SDGs),
particularly SDG 4 (Quality Education) and SDG 10 (Reduced Inequalities) [3], by promot-
ing inclusive, equitable, and meaningful learning environments. The project was implemented
through close coordination between subject teacher, support staff, and external collaborators
such as Fundación AVIVA [4], reinforcing the school’s commitment to community engagement
and social transformation through education. The Fundación Aviva promotes the rights and
social inclusion of people with disabilities, and regularly collaborates with Colegio Maristas in
Salamanca.

The following sections present the theoretical foundations of the project, its pedagogical design
and implementation, the outcomes observed, and a critical reflection on its impact and future
development.

2. Theoretical Framework

The Unamuno para todos project is based on a pedagogical model that integrates Service-
Learning (SL), Project-Based Learning (PBL), inclusive education, and the Universal Design for
Learning (UDL) framework. These approaches converge to promote transformative, situated,
and equitable learning, aligned with global educational priorities such as the UN Sustainable
Development Goals (SDGs), particularly SDG 4 (Quality Education) and SDG 10 (Reduced In-
equalities), as can be seen in Fig. 1. Service-Learning is a methodology that combines academic
learning with socially committed action. In the Spanish context, authors such as Puig, Mart́ın,
Rubio y Palos [5] and Batlle [6] highlight its capacity to promote civic responsibility, ethical
awareness, and curricular depth. In this project, students did not only study Unamuno’s life
and literary work, they applied that knowledge to serve real communities by designing inclusive
tourist-literary routes in their own city, Salamanca (Spain).

Project-Based Learning) supports active learning through real-world challenges that require
inquiry, collaboration, and solution design. According to John Thomas [7] and Marina [8] , PBL
promotes deep learning and student autonomy. In Unamuno para todos, the challenge was
both academic and social: how to make literary heritage accessible for all audiences. Students
researched, planned, and created meaningful routes using the city as a living classroom.

Inclusive education is another essential pillar of the project. Rather than viewing diversity as
a problem, it is understood as an opportunity for growth and innovation. The work of Booth
y Ainscow [9] has been fundamental in conceptualizing inclusion from an ethical and systemic
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Figure 1. The Unamuno para todos project is based on a pedagogical model that
integrates Service-Learning (SL), Project-Based Learning (PBL), inclusive education,
the Universal Design for Learning (UDL) framework and Sustainable Development Goals

(SDGs).

perspective. Likewise, Echeita [10] and Verdugo [11] have emphasized the need for educational
experiences that embrace all learners, especially those with disabilities or learning differences.

To operationalize inclusion, the project adopted the Universal Design for Learning (UDL) ap-
proach, which promotes flexibility in how students access, express, and engage with learning. In
Spain, the UDL framework has been increasingly applied to support equity in the classroom [12].
In Unamuno para todos, UDL principles translated into the creation of materials adapted to dif-
ferent needs - visual supports, audio guides, simplified texts, tactile objects, and more - allowing
every participant to experience and understand the content in accessible ways.

Lastly, the project links directly to the SDGs, positioning literature and education as tools
for building inclusive, just, and sustainable societies. As highlighted by UNESCO [13] and De-
lors [14], education that fosters empathy, cultural understanding, and civic engagement is critical
for global development. The Unamuno para todos initiative exemplifies how literary education,
often perceived as abstract, can become a motor for inclusion and social transformation.

3. Methodology

The methodological approach of Unamuno para todos was designed to promote meaningful, in-
clusive, and community-oriented learning. Rather than relying on a traditional content-delivery
model, the project drew on a combination of active methodologies:

(1) Student Agency and Cooperative Learning. The students were the central protagonists
of the learning process. They worked in heterogeneous cooperative groups, assuming
shared responsibility for inquiry, content creation, and public presentation. Techniques
such as Jigsaw —where each student first becomes an “expert” on a specific topic and
later shares it within a mixed group to build collective knowledge— guided cooperation,
and structured turn-taking ensured equitable participation and interdependence. These
strategies promoted not only academic engagement but also essential interpersonal skills,
including active listening, empathy, and conflict resolution.
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(2) Interdisciplinarity and Inquiry-Based Learning. The project broke traditional subject
boundaries, linking literature, history, civic education, and digital competence. Stu-
dents engaged in guided research, developed questions, and made decisions about how
to structure their learning outcomes. Through this interdisciplinary lens, the figure of
Miguel de Unamuno was explored not only as a literary icon, but as a thinker, citizen,
and symbol of cultural heritage in Salamanca.

(3) Service-Learning as a Civic Pedagogy. The core methodology was framed by Service-
Learning, which enabled students to connect their academic work with real social needs.
Rather than simulating a task, they addressed an authentic challenge: making Una-
muno’s legacy accessible to audiences with specific needs. This experience of purposeful
learning enhanced their sense of responsibility and allowed them to see their work as
meaningful beyond the school context.

(4) Universal Design for Learning. To ensure that all students could participate meaningfully
-and that their audiences would benefit from their work- the project followed UDL
principles:

� Multiple means of representation. Students used videos, tactile materials, Easy-to-
Read formats, and sign language resources.

� Multiple means of expression:. They presented their learning through posters, pre-
sentations, digital storytelling, and performances.

� Flexibility in pace and support. Timeframes and group roles were adapted to ac-
commodate diverse learning profiles, with support teachers actively involved.

(5) Digital Tools. The project incorporated technology for learning and creation as a central
component. Students used digital platforms (Google Classroom, Google Docs), design
tools (Canva, Capcut), and geolocation software (Google Maps) to collaborate, design
accessible materials, and plan their routes. These tools not only enhanced the quality of
the final products but also developed students’ digital literacy in a purposeful, ethical,
and creative way.

(6) Different assessment tools. Evaluation was continuous and formative, using rubrics for
route quality, accessibility, creativity, and presentation, self and peer-assessment to pro-
mote reflection and improvement and observation and feedback from teachers and invited
audiences.

4. Development of the Project

The Unamuno para todos project was implemented over several weeks during the 2024-2025
academic year and involved a clearly defined sequence of pedagogical activities. These stages
were designed to gradually build student knowledge, promote teamwork, and culminate in a
real-life application of learning through inclusive literary routes. The project was carried out in
seven main phases detailed below.

(1) Research and expert group work. Students were first divided into expert teams, each
focused on one aspect of Miguel de Unamuno’s legacy: his biography, literary Works,
philosophical and ideological views and historical and cultural ties to the city of Sala-
manca After conducting collaborative research, students restructured into mixed groups
using the Jigsaw technique, so that each new team had one “expert” from each field.
This strategy fostered peer teaching, knowledge integration, and dialogue-based learning.

(2) Creative synthesis and collaborative outputs. Each mixed group synthesized their knowl-
edge by creating a visual poster representing a collective puzzle of Unamuno’s life and
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thought. Students also produced alternative outputs such as a fictional diary page writ-
ten in Unamuno’s voice or a visual thinking map of his personal and intellectual tra-
jectory. These activities deepened comprehension and promoted creativity and shared
authorship.

(3) Historical reflection through film. The viewing of Mientras dure la guerra (While at
War, 2019), Alejandro Amenábar’s film depicting Unamuno’s final months and political
dilemmas during the Spanish Civil War, provided a cinematic complement to the histor-
ical research. Students prepared analytical questions in advance and participated in a
guided video forum, where they reflected critically on the character’s ideological shifts,
his civic role, and the relevance of these debates in today’s society.

(4) Inclusive route planning. Each group then selected a specific audience with diverse needs
(young children, individuals with visual, auditory, intellectual or motor disabilities, or
autism spectrum disorder). From this point, the city of Salamanca became the project’s
living classroom. Students designed an adapted literary route linked to Unamuno’s
life and works, including key locations such as the University of Salamanca, his former
residence, or cultural landmarks referenced in his writings. Each stop along the route
included tailored explanations and interactive activities adapted to the chosen group.

(5) Design of adapted materials. In response to the needs of their target audience, students
created a wide variety of inclusive materials: tactile maps and Braille guides, infograph-
ics, illustrated scripts and simplified texts, videos with subtitles or elements in Spanish
Sign Language (LSE) , interactive objects and storytelling for children, accessible signage
and visual supports (Fig.2). This phase required deep reflection and creativity, and it
included consultations with support teachers and, in some cases, external specialists.

Figure 2. Some of the materials created by students for the Unamuno para todos
project and a moment of the video provided by a member of AVIVA’s [4] Sign Language

Workshop.

(6) Implementation with real audiences. As the final product, five of the ten routes were car-
ried out with real participants, offering students a powerful, authentic experience. These
included a route for people with intellectual disabilities, conducted with seven users of
the Fundación AVIVA, each accompanied by a support person, a route for people with
auditory disabilities, attended by around fifteen participants from AVIVA’s Sign Lan-
guage Workshop and three routes adapted for young children (Fig. 3), delivered by the
three student groups to three classes of 1st grade primary students from the same school,
involving approximately 75 children and 6 educators. During these sessions, students
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